Five Minutes to a Better Classroom*

These activities take only five minutes of class time but engage students in active learning.  Use a timer or watch the clock carefully to make sure they don’t eat up too much of your time.  Some of these activities result in a written product that can be taken up and used to track attendance or participation or incorporated into future assignments, or can go home with the student and use none of your out-of-class time.  Remember – the more the students do in class, the less time you have to spend preparing!

Write a Question 
The simplest of these techniques: instead of saying, “Are there any questions?”, ask each student to write down one to three questions they have about the material just covered in class. Then ask several (volunteers at first) what their questions are and answer them (or get other students to answer them). Writing their questions down gives them all a chance to work out what they really do not know and seeing the questions in writing helps them feel authorized to ask them.   
(2 minutes to think/write, 3 minutes to share/answer)

Exam or Homework Questions 
Alone, or in pairs, or groups of three, students write an exam question about material just covered in class. (They should follow the format of your actual exam—essay, multiple–choice, etc.) After a brief time for discussion thinking and/or discussion, select a few people to share their questions and have other students critique and/or answer the question.   You can collect all of the questions in writing; use the best ones on the exam! (Angelo & Cross, 1993).
(2 minutes to think/write, 3 minutes to share/answer)

Minute Papers & Muddiest Point
At the end of a class or a section of material, ask your students to write for a minute or three. Use questions such as “What was the most important point of today’s class?” or “What was the muddiest point about today’s lesson (the thing that still isn’t clear)?” You can scan them quickly after class and see if problematic themes emerge – this gives you important feedback about the students’ comprehension and a useful starting point for the next class.  (Schwartz as described in Wilson, 1986; see also Angelo & Cross, 1993) 

Think (or Write)—Pair—Share 
Pose a question which requires analysis, evaluation, or synthesis. Each student thinks or writes on this question for one minute, then turns to the person next to him to compare ideas. Then the pairs share their ideas with some larger group (pairs of pairs, section of the class, or whole group). (Wright, 1994) 
(1 minutes to think/write, 2 minutes talk to partner, 2 minutes of sharing with larger group)

Paired Discussions 
In three or four minutes, have students discuss something with the person next to them: summarize class so far; react to theory, concepts, or information being presented; relate today’s material to past learning; etc. Make your question as specific as you can. (Wright, 1994) 


Practice Exam Question or Homework Problem 
Give the students a sample exam question or homework problem for practice. Either works quite well with more quantitative problems. Ask several students at random to report their answers to the class. Giving the students a chance to practice the type of questions they might see on homework assignments or examinations will give them more confidence when they have to work them alone. (Derek Bok Center, 1992)

[bookmark: _GoBack]Kisses and Crackers 
To overcome the flagging of attention, when you notice energy and attention diminishing, pass out crackers and Hershey’s kisses. The professor who taught us this technique tells us that research in “accelerated learning” shows that eating about once per hour actually promotes learning. Not only does the food wake students up, the mere act of passing the bags around changes the activity and refocuses attention. He says that this also helps students feel good about his class and him and to overcome science anxiety. (A. Basu, personal communication, February 1991)

*This handout is an excerpt from Middendorf & Kalish (1996).  The entire article, with more ideas is available at http://www.indiana.edu/~teaching/allabout/pubs/changeups.shtml
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