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International Teaching Assistants
Guide
by Stacey Kizer, former CFT Program Coordinator

Faculty and graduate student teaching assistants from different parts of the world often find much that is unexpected when they teach in an U.S. classroom. Teaching in U.S. universities (and at Vanderbilt, in particular) can be quite different from teaching in other countries, especially in terms of expectations for both teachers and students.  Understanding these differences can help us to improve our teaching and prevent misunderstandings in the classroom.
[bookmark: characteristics]
Characteristics of the U.S. classroom
[image: https://s3.amazonaws.com/vu-wp0/wp-content/uploads/sites/59/2012/10/15133312/Screen-Shot-2018-02-15-at-12.32.37-PM-230x300.png]The U.S. university system
The U.S. university system commonly consists of four years of study at a post-secondary institution. These years of study are at the ‘undergraduate’ level and are commonly called freshman, sophomore, junior and senior years, though you might sometimes hear freshman referred to as ‘first years.”
In the U.S., university students may come from very different backgrounds and may take courses for very different reasons. In some countries, university students take courses only within their chosen major.  In the U.S., however, universities value a liberal arts tradition that emphasizes study across many disciplines.  Students therefore take courses in a variety of disciplines to fulfill general education requirements in addition to taking courses within their major. Because of their varied backgrounds and varied reasons for taking a course, differences among students can be pronounced, especially in introductory courses.
Typical high school preparation
Generally, at the high school level, students take a broad variety of classes without special emphasis in any particular subject. Students are required to take a certain minimum number of mandatory subjects, but may choose additional subjects (“electives”) to fill out their required hours of learning. Mandatory subjects typically include: science, math, English, and social sciences.
About 3.4 million students are expected to graduate from high school in 2012–13, including 3.1 million students from public high schools and 283,000 students from private high schools (source). Nearly 70% of these students are expected to attend U.S. colleges and universities. In fall 2012, a record 21.6 million students are expected to attend American colleges and universities (source).
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University costs & payment
The families of U.S. undergraduates pay large amounts of money for costs associated with college (tuition, supplies, room and board).  The total costs for a Vanderbilt undergraduate for the academic year 2012-2013 will be approximately $57,000.

Student privacy
The Family Educational Rights and Privacy Act (FERPA) protects the privacy of students’ academic records. Grades and other academic information are to be given to individual students only, and they alone can approve the sharing of their academic information with third parties. All incoming students are given the opportunity to sign a release form allowing Vanderbilt to share their academic information with their parents or legal guardians.  A TA cannot discuss a student’s grades with that student’s parents without first confirming that the student has signed the release. Please note that sending grades to students via email is not considered secure enough for FERPA.  TA’s should make students aware of this and request permission to send grades by email. If the students grant the TA permission to send grades via email, then the TA may do so.  Another option is to post grades to Blackboard, which is considered more secure than email.
General characteristics of the U.S. classroom
Students ask questions and share opinions 
In general, the learning environment in the United States and at Vanderbilt is highly interactive, and teacher-student relations and communications tend to be relatively informal. As a result, U.S. students ask more questions and give their opinions more freely than in many other higher- educational systems.
Teachers encourage students to have independent opinions and to make the course relevant to their own interests and goals. Students are often casual with teachers, especially those they like and respect. They also appreciate the chance to discuss viewpoints that do not necessarily agree with the teacher’s ideas.
The classroom environment tends to be Informal.
Although there are many differences in social, economic, and educational levels in the U.S., there is a theme of equality that runs through social relationships. The notion of equality leads students to be quite informal in their general behaviors and relationships with others.
The informality of dress, posture, and speech, especially the common use of the first name, can be  shocking to some international students and scholars. It is not uncommon for students to use slang in the classroom, or as a part of their ordinary conversations with instructors or other students. This list can help you understand some of the common slang you might hear your students using. There is also a vernacular that is specific to Vanderbilt that might be helpful to know.
Many international students and staff comment on informal dress on U.S., which is generally very casual. You will see students going to class in shorts and t-shirts. Instructors’ clothing may also be informal, although it is typically more formal than that of the students.






Students expect instructors to appear friendly and open to interaction. Students in the U.S. respond well to “immediacy cues,” or verbal and nonverbal communication that reduce the psychological and physical distance between instructors and students (LeGros and Faez, 2012). U.S. students tend to respond well to instructors who make eye contact, smile and nod, or use other nonverbal means to indicate that they are listening carefully to the student (Teven and Hanson, 2004) . Students also tend to respond well to positive verbal cues, such as inviting students to speak or verbally rewarding students’ contributions (Neuliep, 1997). Students can perceive instructors who do not exhibit these cues as being unfriendly or uninterested in the class or the students–and can therefore be less willing to learn (Fitch and Morgan, 2003).
In addition, feedback in the U.S. tends to be affirmative and non-authoritarian. Although it’s important to correct students misperceptions, instructors often do so by noting something positive before giving the corrective feedback.

Instructors strive to make classroom communication clearly structured and accessible to all students. Instructors in the U.S. tend to use “low context” communication, or language that does not assume a high level of knowledge about the subject (Eland, 2001; LeGros and Faez, 2012). Instructors assume responsibility for student understanding; failure of a student to understand is often perceived as the instructor’s failure to be clear rather than the student’s failure. This feature of the U.S. classroom results in part from the varied backgrounds of U.S. students. It can be dramatically different from classroom practices in some other cultures, where high context communication assumes that listeners bring a similar set of knowledge and experience to the classroom.

Instructors in the U.S. also tend to use language and nonverbal cues that are structured to promote easy understanding (Chaudron and Richards, 1986). Lectures in the U.S. classroom are often peppered with discourse markers that alert students to the expected progression of the class period as well as the most important elements of the lecture. For example, an instructor might say something like, “Today, we are going to begin by reviewing material from the last class; we are going to highlight the three most important elements of your reading; and we are going to briefly discuss your homework assignment.” This type of structure differs dramatically from that observed in some cultures, but can be very helpful when working with U.S. students (Tyler, 1992; Williams, 1992).

Students expect multiple assignments throughout a semester. 
In some countries, the only “assignments” given to university students are end-of-semester final exams; students are therefore expected to manage their own studies during the semester.  In U.S. college courses, students are typically given more structured activities and assignments during the semester, both to help the students manage their studies and to give students and instructors ongoing information about student learning.
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Things to know about Vanderbilt
In 2011-12 Vanderbilt had an undergraduate enrollment of 6,817 and a graduate/professional enrollment of 6,042 totaling over 12,000 students. More than 4,000 of these students were enrolled in the College of Arts & Science.
Demographics of Vanderbilt students
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	The following scenario illustrates an honor violation you might encounter as a T.A.. 
1. You’ve recently finished grading your students’ first assignments, and you notice that two of them are identical except for formatting.  Your students were encouraged to work together on the non-graded homework, but they were to do their own work on the graded assignment.  What should you do?
2. Let the two students know that it looks like they have collaborated inappropriately on the assignment, and ask them to redo the assignment. 
3. Ask each student to meet with you individually.  Show each student his assignment and ask him to explain himself.
4. Report both students to the Vanderbilt Undergraduate Honor Council, without first contacting the students.
Give each student a 0 on the assignment.
When choosing the best response, consider:
· Option 1 is possible, depending on the flagrancy of the violation—if it’s a minor incident or you don’t have too much evidence.
· Option 2 is a good choice and can be combined with other options.  Students appreciate the chance to clear up any misunderstandings without going to the Honor Council. This option also allows instructors to see if the students’ stories match. If they don’t match, then this is additional evidence and might prompt the TA to contact the Honor Council.
· Option 3 is completely fine.  Once you’ve turned the matter over to the HC, you really should not talk to the students about it.  It’s in the HC’s hands at that point.  It’s a common option, and it might be the safest option. Also, it may be that the student in question has engaged in suspicious activities in other courses. If all of the student’s instructors were to handle these incidents individually, no one would know that the student has a recurring problem with Honor Code violations.
· Option 4 is not recommended.  You have the authority to evaluate the quality of a student’s work, but you run the risk of the student filing a due process complaint against you.
	



Vanderbilt enrolls over 12,000 students from all 50 U.S. states and over 90 foreign countries in four undergraduate and six graduate and professional schools. Vanderbilt undergraduates account for over half of the total student population. As shown in the graphic above, and more extensively on the Admission website, Vanderbilt students are a diverse group.
Honor System at Vanderbilt
All Vanderbilt students are governed by the Honor System of Vanderbilt University.  If an instructor believes a student has violated the Honor System, then the instructor is obligated to either issue a warning to the student or report the violation to the Honor Council.  Instructors are not allowed to punish students themselves. Syllabi and other course communications should make clear to students how the Honor System applies in a particular course.  See the Undergraduate Honor Council web site for sample syllabi statement and other advice on this topic.
Most of the cases that the that Honor Council investigates involve plagiarism or cheating. Plagiarism cases are usually more straight-forward than cheating cases – about 80% of these can be detected with a simple Google search.
The purpose of the Honor Code is not just to punish wrongdoing.  It’s primarily about educating students about academic integrity. That’s why students who are found guilty usually aren’t expelled from Vanderbilt.  They may receive an F in the course (the minimum penalty in most cases), but they’re given a second chance. It’s very important to prevent situations like this through clear communication of expectations for student work.


Resources for students in distress
Listening to a student in distress is important.  The student might have serious problems that require professional help.  The TA should not rule out the possibility that the student has a more serious problem without first listening to the student. If the student says anything about hurting him/herself or not being able to go on, then the TA should seek immediate assistance, either by walking the student to a hospital or to the Psychological & Counseling Center (PCC) or by calling the PCC.
Since the PCC can help students with a variety of difficulties (poor study skills, learning disabilities, emotional and mental health issues), it is a useful place to send student in distress.  Every fulltime Vanderbilt student can receive counseling at the PCC for free.
[bookmark: duties]
	 
[image: ]“Be confident. You must trust yourself and understand that language is only a tool to communicate. Your language can be bad but if your answer is helpful, the students are willing to listen to you. Be humble. Don’t feel ashamed if you did not completely understand a conversation with your students. Ask your students for clarification.
Be active. If students do not come to ask you during the class, go to ask them. Before class, talk to them about what’s new this week. After class, talk to them about how they about feel the class. You have to get feedback in order to improve your work. Talk more, you will gain more.”
– ITA, Physics & Astronomy


TA duties and responsibilities
Roles and responsibilities of teaching assistants at Vanderbilt vary greatly from department to department. While your specific duties might differ from this list, here is an overview of some of the most common responsibilities a TA might have:
· Reinforcing basic lecture material through discussion sessions, introductory lectures, or lab sessions
· Providing exam review assistance
· Holding office hours
· Directing students to additional resources
· Answering questions
· Assessing student work
· Maintaining clear and complete records
TAs are usually under the direct supervision of the professor of record for the course in which the TA is assigned. It’s important to think carefully about the role you’re being asked to perform and to clarify any questions you have with the professor of record. You can use this expanded list: Questions TAs Might Ask Their Supervisors as a basis to clarify your roles and responsibilities with the professor you’re working with before the course begins, but you might start with:
· What are the specific tasks you wish me to undertake?
· Do you want me to attend the lectures in the course?
· Are there solutions for the problems
(or specific issues to look for in grading papers) or will I be expected to generate them myself?
· Which specific dates on the course schedule affect me and how much time should I plan in order to perform my duties?
Most departments have general guidelines for the number of hours you’ll be expected to spend on TA duties including class preparation, in-class teaching and office hours for students. Ask for clarification if these guidelines aren’t provided.
Grading
Grading can be a source of stress for TAs. How do you know if you’re being fair in your assessment of student work? What do you do when a student questions a grade? How will you find the time to read all of those student essays or grade those problem sets? You can establish grading criteria and rubrics, provide written feedback to students, make grading more time efficient, and talk to students about grades. To overcome this challenge, you can read the CFT’s Teaching Guide on Grading Student Work.
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TA identity in the classroom

Talking about your command of English
Early in the course, you should acknowledge that English is not your first language, and ask your students to let you know when you speak too quickly, quietly, or if students don’t understand something. Throughout the course, you might keep these tips in mind:
· When speaking, make eye contact with students in the class (which is not a norm in every culture). By doing so, you will be able to discern who looks confused and address questions as they arise.
· Face students while speaking. It can be difficult to remember to turn around – especially in the case of blackboard work – but you might get into the habit of writing the information on the board first, and then turning around and speaking. 
· Use lots of demonstrations, props, and illustrations to supplement instruction.
· Write key words on blackboard/overhead/PowerPoint, particularly when your pronunciation of the word is unclear. Hand-outs prepared ahead of time can help students follow instruction.
Maintaining proper boundaries
Sexual harassment
Sexual harassment is any unwanted, unsolicited, or undesired attention of a sexual nature and is a violation of federal law.  The Equal Opportunity, Affirmative Action, and Disability Services Department (EAD) provides resources for victims of sexual harassment and is responsible for investigating claims of sexual harassment at Vanderbilt.
If a student reports being sexually harassed to a TA, the TA has a responsibility to make sure the incident is reported to the Equal Opportunity, Affirmative Action, and Disability Services Department (EAD).  The TA may opt to encourage the student to report the incident to the EAD, then follow up with the EAD to make sure the incident has been reported.  Alternatively, the TA may report the incident to the EAD directly.
Consensual relations
Consensual sexual relationships are prohibited between a student and any TA who teaches that student.  Since a TA is in a position of power over a student, any relationship would either be a conflict of interest or give the impression of a conflict of interest. To avoid the appearance of a conflict of interest, TAs are advised to keep their office doors open when consulting with students.
[bookmark: teaching]Important teaching skills
Speaking with confidence
One of the most important things you can do to establish a good tone in your class is to speak with confidence. Some tips that may help:
· Remember that the students want you to do well.  They have chosen to come to your class to learn and they want you to be successful.
· Remember to try and conceal any signs of nervousness or anxiety.  Much of the nervousness you feel is not usually seen by others.
· Concentrate on your topic.  Come to class prepared with an outline of the lecture.  This should not be a written speech, but an outline that you can freely speak from rather than read from.
· Think positively instead of focusing on your fear.  Positive thinking is a step in overcoming nervousness.
· Make strong eye contact with your students and use good body language to convey your confidence.
Asking & answering questions
Dealing with student questions is a recurring challenge for ITAs in the classroom, lab, and during office hours. Knowing certain phrases that are often used to used in structuring a question can help you identify students’ questions and to ask questions to students. 

Asking questions
Here are some useful opening expressions that lead up to questions:
· I wonder if you could tell me….(I was wondering if you….)
· I’d like to know….
Often, when you ask a question, you may not get enough information in reply, or not get the answer that you intended/expected.  This result means you will have to ask for additional information or to ask your question in a different way (rephrase it) so that it is better understood.  You could say:

· Could you tell me more about….?
· Would you mind telling me more about….?
· I’d like to know more about….
· Something else I was wondering about was….
· Sorry, that’s not really what I mean. What I’d like to know is…
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“The biggest challenge for a new ITA, in my opinion, is understanding on the students’ questions, especially those raised during you are giving a lecture. American students usually speak fast and use a lot of ‘new’ words (which are very common in their daily life but you may not be familiar). That can cause you to be confused about what they are asking and what they expect you to answer.
I suggest all new ITAs, when doing self-introductions, put an emphasis on the language problem, to tell the students ‘I am still learning a new language’, and each time you don’t understand a student’s question, try to rephrase the question using your own understanding and your own words, and ask them whether it is what they intend to ask, instead of just asking them to repeat the question.”
– ITA, Physics & Astronomy


When you are asking a question, it is important to give students 7-10 seconds to answer.  You may have to restate the question or offer other prompts or tips in order to direct them.
You should ask your students questions throughout your lesson. Don’t wait until the end of your lesson to learn if your students have understood the topic you’re teaching. Pause at the end of each main idea and ask them a few questions to see if they can apply what you’ve taught them. Ask them to provide an example, to work a sample problem or to supply some missing information.
Answering questions.
There are a number of conventions that can be useful in answering questions. For example, you may need to delay answering a question while you think for a brief moment or look at your notes, etc. Here are some expressions for when you need to delay your response:
· Well, let me see…
· Well now…
· Oh, let me think for a moment….
· That’s a very interesting question.
If you do not know the answer, you may want to say:
· I’m not sure. I’ll have to check…
· I’m not really sure.
· I can’t answer that one right now.
· I’m sorry, I really don’t know.
· Let me get back to you (on that one).
Or, if you think the question is not directly on topic:
· That’s something I’d rather not talk about just now.
· I wonder if you’d hold that question for later?
· Let’s go back to _____ 
· To get back to our initial question, …
Or if you do not understand the question:
· I’m sorry, but would you mind repeating that?
· Excuse me, but I didn’t quite follow that.
· Would you say that again in a different way?
· Are you asking me to explain ______?
Additional resources for asking questions:
· Academic Spoken English.  This search engine helps you to look up phrases used in spoken academic English based on the wording, the speaker, or the type of transcript involved.
 
[bookmark: office]Office hours
Holding office hours is an important responsibility for many TAs at Vanderbilt, yet many international TAs are unfamiliar with this type of instructor-student interaction.  Office hours are generally held weekly in 1 or 2 hour blocks of time when class does not meet. You should announce your office hours at the first class meeting, and repeat them throughout the semester. You can also request that students make an appointment to see you during office hours once or twice during the semester.
The office hours tips below are from Teaching Matters: Skills and Strategies for International Teaching Assistants, which is available at the Peabody library.

	 
[image: http://cft.vanderbilt.edu/wp-content/uploads/sites/59/tusc3.jpg]“I ask the professor that I am working for to allow me to give at least one lecture as early as possible in the semester. This allows me to prove my competence to students, and they then develop the confidence to consult with me. In this way I have been able to engage in intellectual discussions with some of the best and brightest students in my field, and I have formed some enduring relationships. This strategy has also brought in some really good evaluations.”
– ITA, Political Science


Greeting student when they arrive at your office
Make the student feel welcome by using eye contact, smiling, gesturing toward a chair, and appearing eager.  As you get to know students, your openers can be adjusted to their personalities.
· Hello.  Would you like to see me?
· Hi, _____ (name).  Come in and have a seat.
· Hi, _____ (name).  Have a seat.  What can I do for you?
Engaging in chitchat and getting to the point
Briefly engage in chitchat to help the student feel welcome and comfortable.  But generally, this type of exchange is brief and you may need to direct students to the point of their visit.  Usually, it is best not to assume that you know why the student has come to see you unless an appointment was set up for a specific purpose.
· So, what are you here to talk about?
· Okay, let’s see what you’ve got.
· Do you want to talk about the homework?
· Let’s deal with that question first.
· There’s a lot to go over.  Let’s get started, okay?
· You wanted to know about ___.  Do you want me to talk about the basics?
· [bookmark: _GoBack]Would you like to try working through a problem?  Would that help?
Using pencil and paper
As you discuss a topic with the student, writing down unclear points can help to resolve communication problems. You can then give the paper to the student to take with him/her. You can also draw a diagram on paper can clarify a concept, or ask the student to do so to demonstrate his or her understanding.

Expressing disagreement/saying “no” politely
Sometimes students want to question a grade you have assigned.  Or a disagreement might arise when a student cannot solve a problem and feels frustrated by the course material.  Control these situations by acknowledging the student’s viewpoint while maintaining your position.  Use polite phrases so that “no” doesn’t sound so strong.  Present good reasons for your decision so the student will understand your point of view.  If the disagreement is serious, or the problem cannot be resolved, it may be best to terminate the meeting.  Reschedule for a later time when the student has had a chance to think about what the two of you have discussed.  Remain calm, even if the student is angry or begins to cry.  Politely bring the meeting to a close.
· I can see your point, but …
· Yes, but on the other hand …
· I really wouldn’t put it that way, because …
· I’m not sure why you chose …
· I think you’ve missed one important fact, which is …
· I know this isn’t what you want to hear, but …
· I’m sorry you don’t accept my decision, but I have to stand by it.
· Okay, let’s stop for now.  If you still feel this way in a couple of days, we can talk again.
Bringing closure
Close the meeting by guiding the discussion to an end.
· Do you think we’ve covered everything?
· Why don’t you look it over and come back next week if you have questions?
· Let me know if you need any more help.
· I’m here twice a week, so you can come back on _____.
· Think about it for a day or so; then we’ll talk again.
· Okay, then.  So I’ll see you in class.
· Maybe if you have any other questions about the test, you can come see me next week.
Additional resources for office hours:
· Using Office Hours Effectively. This article provides more information about why students will visit you during office hours and read some tips for interacting with students.
 
[bookmark: resources]Additional resources
In your department:
· Talk to experienced TAs in your field of study. They can be great sources for advice about teaching. You can talk with American or international TAs to get practical help with many of your questions about teaching. Most will be glad to help because they remember what it was like to teach for the first time.
· Observe others who are teaching the same or similar subject as you are. Ask another TA or professor if you can attend their class for several days. Take notes on how they present the material, deal with student questions and use visual aids. Model the good teaching practices that you observe.
· Ask questions of your supervising professor. Prepare your specific questions in advance and make an appointment to see your professor. Don’t be afraid to ask questions. Even your professor was a beginning teacher at some point in time.
On campus:
· International Student and Scholar Services has a range of programs and services for international faculty, students, and families.
· The Vanderbilt English Language Center offers the Effective Teaching Strategies for International Faculty Program that helps faculty who have a first language other than English hone their instructional skills for the US university classroom context.
· Center for Teaching consultants work individually with faculty and teaching assistants on any issue related to teaching – from preparing to teach your first class in the United States to applying recent research on learning to your classroom. To arrange an appointment with a consultant, contact us, call (615) 322-7290, or visit us at 1114 19th Avenue South, 3rd Floor.
Online:
· The Center for Global Education at UCLA has developed a website describing innovative programs to support international students.
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· Althen, G. (2003). American Ways , 2nd ed. Yarmouth, ME: Intercultural Press.
· Chaudron, C and Richards, JC. (1986). The Effect of Discourse Markers on the Comprehension of Lectures. Applied Linguistics 7: 113-127.
· Derek Bok Center for Teaching and Learning (1993). Teaching in America (VIDEO). Harvard University.
· Eland, A. (2001). Intersection of Academics and Culture: The Academic Experience of International Graduate Students (Doctoral dissertation). University of Minnesota, Minneapolis, MN. Retrieved from ProQuest Dissertations and Theses Database.
· Fitch, F. and Morgan, S.E. (2003). “Not a Lick of English:” Constructing the ITA Identity through Student Narratives. Communication Education 52: 297-310.
· LeGros, N. and Faez, F. (2012). The Intersection Between Intercultural Competence and Teaching Behaviors: A Case of International Teaching Assistants. Journal on Excellence in College Teaching 23: 7-31.
· Neuliep, J.W. (1997). A Cross-Cultural Comparison of Teacher Immediacy in American and Japanese College Classrooms. Communication Research 24: 431-451.
· Sarkisian, E. (1997). Teaching American Students , Rev. ed. Cambridge: Harvard.
· Pica, T., G. Barnes, A. Finger. (1990).  Teaching Matters: Skills and Strategies for International Teaching Assistants. Newbury House Publishers. Ch. 4.
· Teven, J.J. and Hanson, T.L. (2004) The Impact of Teacher Immediacy and  Perceived Caring on Teacher Competence and Trustworthiness. Communication Quarterly 52: 39-53.
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‘The following scenario illustrates an interaction a TA
might have in which student privacy is an important
concern.

During your regular office hours in mid-October, the
father of one of your first-year students calls. He
explains that his daughter received a deficiency
reportin your course. The father is concerned about
his daughter’s adjustment to college, and he wants to
talk with you about her performance in your class,
asking specifically about attendance and

grades. What should you say?

1. “/1l have to check with your daughter to make
sure it's okay for me to discuss her grades with
you.”

2. “I'm not at iberty to share that information. |
encourage you to discuss this with your daughter.”

3. *Your daughter is an adult now and her grades
are really none of your business. Good bye.”

4. “Unfortunately, your daughter is doing
poorly. She got a D on the first test and an F on the
second.”

When choosing how to respond, you might consider:

« Allincoming students are given the opportunity to
sign a release form allowing Vanderbilt to share
their grades and other academic information with
their parents or other legal guardians (about 85%
of students sign the release). One concer in this
situation is that the student may or may not have.
signed that release form. The other concern is that
the person calling may or may not actuzlly be the
student's parent.

+ Response 1 is a reasonable option. Talking o the
student allows an instructor to investigate both of
these concerns. Response 1 should also involve
checking with the registrar to determine if the
student has signed a release. While this isn't
necessary (since response 1 involves asking the
student for permission anyway), this minimizes the
tisk that the instructor takes.

« Response 2 s also a reasonable option. An
instructor can let the parent know that the student
has access to her grades (via OAK or the

structor) and encourage the parent o talk to the

student about her grades.

Response 3 may be taken as rude. It also would
be inaccurate if the student has signed the release
form.

« Ifthe student has not signed the release form,
Response 4 violates the student's right to privacy
and is illegal.
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“Think carefully about what are the.
particular challenges you face
(inguistic, embodiment, religious,
cultural) and strategize around
them. Do not expect that they wil
disappear. They won't. You have to
acknowledge them in order to
overcome them."

- ITA, Political Science
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